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Preface

Student’s Book of College English has remained popular and well-re-
spected through thirteen editions because it consistently meets the needs of in-
structors and students. As a four-in-one text, Student’s Book seamlessly combines 
the coverage of a rhetoric, a reader, a research guide, and a handbook in one co-
herent and efficient presentation of the material that instructors deem essential 
for students in First Year Composition. Students like the text because the peda-
gogy is articulated in a straightforward and jargon-free style, the examples are 
clearly and concisely annotated, and the student essays and professional readings 
are interesting and varied. 

The reader component of Student’s Book includes numerous selections from 
sources ranging from academia to the Internet on timely topics that pique stu-
dents’ interest. Professional readings accompany concrete suggestions for the 
critical reading of texts and illustrations and, together with annotated student es-
says, are also integrated throughout the text to support the coverage of rhetoric—
detailed instruction in the writing process and methods of developing an essay. 
Student’s Book concludes with in-depth coverage of research methods, including 
comprehensive examples, and a complete treatment of grammar and usage that 
serves as a resource for students. 

What’s New in the Fourteenth Edition 
This new edition of Student’s Book follows the same successful format with addi-
tions and improvements that keep the text fresh and fine-tune the focus on aca-
demic requirements. outstanding features of this revision include the following: 

■ New coverage of academic writing clarifies the requirements for college writ-
ing and gives tips and techniques (Ch. 1), and a new section on writing in the 
third person focuses attention on academic diction (Ch. 2). In addition, nine 
student essays now feature MLA citations and works cited lists and four pro-
fessional selections include citations (Ch. 1–17). Finally, Student’s Book empha-
sizes academic writing requirements throughout the pedagogy, including, for 
example, in suggestions for essay topics (Ch. 1–17).

■ Thirteen completely new student essays, including two new essays followed 
from prewriting to final draft, focus on fresh topics of both personal and aca-
demic interest to students (Ch. 1–17). As always, two or more sample student 
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essays in the modes chapters, many annotated, offer twice as many student 
readings per rhetorical pattern as most other comparable rhetorics and expose 
students to a variety of options to consider as they plan and develop their own 
papers.

■ Completely revised coverage of research gives step-by-step, detailed treatment 
of the research paper, including tips and Strategy Checklists for doing research 
and writing the research paper, “Frequently Asked Questions” about writing 
the research paper, and coverage of MLA and APA documentation styles. A 
new, fully annotated model MLA research paper on the topic of video game 
violence helps students effectively solve some of their most troublesome re-
search problems and learn the skills needed for research writing across the cur-
riculum (Ch. 20 and 21). 

■ Sixteen new professional readings, of which six include images [3] such as in-
fographics and graphs, now add to a collection that includes work by authors 
such as Mark Twain, Nikki Giovanni, Barbara ehrenreich, Willa Cather, and 
John Grisham (Ch. 1–17). New selections cover up-to-the-minute topics such 
as minimum wage legislation, Internet privacy, and genetic modification of 
plants.

Other Features of Student’s Book
In preparing the fourteenth edition, we have retained many time-tested features 
that help students improve their writing skills and produce good essays: 

■ Comprehensive coverage of the writing process addresses all aspects of writ-
ing, from prewriting and outlining to developing a thesis statement, to draft-
ing and revision. Frequent examples and annotations of student drafts help 
demystify writing. 

■ a comprehensive chapter on outlining (Ch. 4), unique in rhetorics organized 
by rhetorical patterns, offers students a reliable strategy to help them progress 
from their prewriting and their thesis statements into their rough drafts, help-
ing them build coherence in their papers from the very first draft. Furthermore, 
in Chapter 20, Student’s Book features outlining as a key part of the process of 
planning a research paper. 

■ Sample student essays on a range of topics help inspire students to find ideas 
for writing in their own personal and academic experiences. 

■ More than 85 readings that include both classic and contemporary essays, 
photographs, cartoons, and Web-based selections provide students with mate-
rial for response in their own writing as well as models for different rhetorical 
strategies. 
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■ annotated professional samples illustrate for students how critical readers in-
teract with texts. 

■ an “in the world around you” feature provides an example of each method 
of development in a real-world context plus an activity to help students con-
nect composition strategies they learn in college with the writing they see be-
yond the classroom. (Ch. 7–15). 

■ “Tips” provide guidance for each method of development, such as discussions 
of prewriting, audience, purpose, topic selection, outlining, supporting details, 
structure, revising, and proofreading (Ch. 7–15).

■ argument writing prompts, “Having your Say,” throughout the text ask stu-
dents to think about a high-interest or controversial topic about which they 
have read and argue a position, strengthening their argumentation skills as a 
component of each chapter’s writing assignments. 

■ Critical Thinking activities, “Crosscurrents,” at the end of the readings in 
each chapter in Part Two, encourage students to connect themes, ideas, and 
issues presented in the textbook. 

■ “Collaborative Learning” activities create opportunities for students to learn 
in groups as they discuss reading selections and student samples. 

■ Step-by-step, detailed treatment of the research paper includes useful tips 
and Strategy Checklists. “Frequently Asked Questions” about writing the re-
search paper, coverage of MLA and APA documentation styles, and a fully 
annotated student research paper help students effectively solve some of their 
most troublesome research problems and learn the skills needed for research 
writing across the curriculum. 

■ The Handbook in Part Six also offers exercises that allow students to prac-
tice and evaluate their progress, and a streamlined Glossary of Problem Words 
covers essential vocabulary and usage issues. 

■ “eSL Pointers: Tips for non-native writers” features helpful instruction 
and exercises in key trouble spots for students learning english as a second 
language. 

■ The alternate thematic table of contents for readings, visual texts, and student 
writing supports instructors who want another way to approach the reading 
selections. 

Plan of the Book
In Part One, “Getting Started: The Principles of Good reading and writing,” 
we explore critical reading, the requirements of academic writing, prewriting 
strategies, drafting, and revising, and provide extensive practice on outlining, 
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drafting, and developing a thesis. We show student writing at various stages of 
development and offer commentary to guide the reader’s appreciation of how a 
paper progresses from start to finish. 

Part Two, “Methods of Development,” contains ten chapters, one devoted to 
each of the key rhetorical modes, beginning with description and narration, then 
working through example, process, comparison and contrast, classification and 
division, cause and effect, definition, and argumentation. each chapter contains a 
discussion of how to write in the particular mode, professional and student exam-
ples and readings, and a large number of analytical and generative exercises (“For 
Writing or Discussion” questions follow every selection). Many readings in Part 
Two are new. We’ve tried to incorporate new readings that reflect the interests of 
today’s student body. As a culminating chapter in Part Two, we provide full in-
struction in using mixed modes so that students see and practice how to integrate 
different rhetorical strategies in a single paper. 

To add to the practicality of the book, all chapters in Part Two include a writ-
ing assignment with suggested writing topics and end with strategy checklists to 
serve as reminders and chapter summaries. Another popular feature in Part Two, 
“Crosscurrents,” points out even more possibilities for writing topics by directing 
students’ attention to thematic parallels between and among writing selections in 
different parts of the book. 

Part Three, “Special writing,” includes a chapter on literary analysis and a 
chapter on writing essay exams, as well as an overview of business writing. 

Part Four, “research,” gives considerable attention to essential research 
instruction. We include research with online databases, computerized card 
catalogs, and the Web, as well as significant coverage of the writing process, in-
corporating sources into one’s own writing, avoiding plagiarism, and revising. 
The MLA Style Manual and Guide to Scholarly Publishing, Third Edition, and the 
Publication Manual of the American Psychological Association, Sixth Edition, guide 
our instruction in citation and documentation. Illustrated source samples of a 
book, a journal article, and a Web page help students see where to find citation 
information. 

Part Five, “Style,” includes three chapters: Chapter 22 helps students under-
stand how to choose the right words to convey their meaning; Chapter 23 on 
effective sentences highlights those stylistic issues directly involved with cre-
ation of effective sentences; and Chapter 24 on stylistic problems and solutions 
offers students practical writing advice, including guidelines for avoiding sexist 
language. 

Part Six, “Handbook, Glossary, and eSL Pointers,” is easily accessible 
through alphabetical arrangement of entries, a colored bar at the end of the pages, 
and tabs with symbols that correspond to the list of Correction Symbols and Ab-
breviations at the back of the book. The inside back cover contains guides to the 
text’s planning, writing, and revising coverage, and a guide to the Handbook and 
Glossary, for quick reference. Student writers can find answers to most questions 
they have about grammar, sentences, punctuation, and mechanics in the Hand-
book and Glossary. exercises in Part Six enable students to demonstrate their 
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command of the basics. A section called “eSL Pointers: Tips for Non-Native Writ-
ers” addresses many stumbling blocks faced by english-as-a-second-language 
student writers. 

Supplements for Students and instructors 
■ instructor’s Manual. The Instructor’s Manual, revised by Angela r. Morales 

of Glendale College, features additional discussion on teaching strategies, in-
cluding sample syllabi, portfolio instruction, and collaborative activities. In ad-
dition, the new manual contains an updated and expanded analysis of each 
essay. [6]

■ MyWritingLabTM  MyWritingLab is an online homework, tutorial, and as-
sessment program that provides engaging experiences to today’s instructors 
and students. By incorporating rubrics into the writing assignments, faculty 
can create meaningful assignments, grade them based on their desired criteria, 
and analyze class performance through advanced reporting. For students who 
enter the course underprepared, MyWritingLab offers a diagnostic test and 
personalized remediation so that students see improved results and instruc-
tors spend less time in class reviewing the basics. rich multimedia resources, 
including a text-specific ebook in many courses, are built in to engage students 
and support faculty throughout the course. Visit www.mywritinglab.com for 
more information.

■ interactive e-book. The e-book version of Student’s Book of College English 
is also available in MyWritingLab. The Student’s Book of College English My-
WritingLab course uses the many resources of MyWritingLab to create an en-
riched, interactive learning experience for writing students. 

■ CourseSmart e-book. Student’s Book of College English is also available as a 
CourseSmart e-textbook. This is an exciting new choice for students, who can 
subscribe to the same content online and search the text, make notes online, 
print out reading assignments that incorporate lecture notes, and bookmark 
important passages for later review. For more information, or to subscribe to 
the CourseSmart e-textbook, visit www.coursesmart.com.
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visual and auditory presentations. We can watch and listen to an extraordinary 
range of information without turning a page of paper.

So, why read? One set of responses to this question is obvious, of course. We 
read traffic signs and warning signs. We read recipes and directions for put-
ting together a toy or installing an air conditioner. We read menus and sales 
brochures. Furthermore, we also read in various electronic media. Television 
images frequently include words that we have to read. Text messaging on a cell 
phone involves reading and writing. E-mail, instant messages, blogs, and Web 
sites usually require us to decode written language. So, reading skills, such as 
dealing with new vocabulary, figuring out the meaning of a message, and using 
inference, regularly come into play. At the very least, being an attentive reader 
is important for survival as we go about our daily lives.

But beyond these practical instances, why should you try to improve your 
reading competence, especially in college, where you can address innumerable 
topics and questions through nonbook sources?

Why Read?
Even a few decades ago, the ques-
tion “Why read?” would rarely have 
crossed anyone’s mind. The essential 
way to gaining wisdom and enlight-
enment, to understanding issues and 
reacting wisely to world events, to 
filling time with pleasurable activ-
ity, was to read books, magazines, 
journals, and newspapers. Reading 
brought know ledge; reading brought 
delight; reading brought comfort and 
self-awareness.

In an age of multimedia, how-
ever, the question “Why read?” has 
urgency. After all, televisions, DVD 
players, computers, video game con-
soles, MP3  players, and cell phones all 
compete to fill our time with exciting 

In this chapter you will
■  examine and apply the elements that 

contribute to critical reading

■  analyze a sample of critical reading  
in action

■ examine academic writing

■ explore reading for inquiry

■  practice collaborative learning

■  apply critical reading to visual images 
such as photographs, advertisements, 
graphs, tables, charts, cartoons, and 
Web sites

■ analyze a sample critical reading with 
visuals

C h a p t e r  1
Critical Reading

2
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Much of the world’s collected knowledge still resides in print that dwells 
in non-cyber libraries and bookstores. To maximize your learning experi-
ence, you’ll have to read books handed down across centuries, do required 
textbook reading in your courses, and research newspapers and magazines 
that may not be online. These print media have a permanence that cyberspace 
 often lacks.

What we have to say about reading in this chapter will help you read in 
any of the media demanded by your college programs. To be a successful col-
lege reader, you have to be a critical reader. Critical reading means reading 
actively.

Many college students are passive readers. They start reading with little 
advanced thought. They expect the words and sentences on a page to pro-
duce meaning without the reader’s help. Passive readers do little to build 
a partnership with the writer and the text in order to understand what the 
writer says.

Active readers, critical readers, on the other hand, know that they have 
to work at getting meaning from words and sentences. They take conscious 
steps to engage what they read. The writer and the reader together create 
meaning.

TiPS for Reading Critically
■ have a reason for reading. Think in advance about what you expect to 

gain from your reading. You can read to learn new concepts and vocabu-
lary. You can read to prepare for a class lecture or discussion or to learn 
someone’s opinions on a controversial topic. You can read to stimulate your 
own writing for a required essay, to explore essential scholarship for a re-
search paper, or to examine rhetorical and other writing strategies as an aid 
to honing your own skills. Without a purpose, you risk a passive stance as 
a reader, and that puts you at risk of never truly interacting with the words 
before you.

■ explore what you know about the topic before you read. Before you 
read anything below the title, try to connect the title with any related infor-
mation you may have seen or heard. Look at any subtitles, photographs, 
illustrations, graphs, charts—and all the accompanying captions—before 
you begin reading. Think a moment about the author’s name and about any 
information provided about the author. When you start reading, stop after 
you complete the first paragraph or two. Think again about how you can 
relate what you already know to the topic the writer is investigating.

■ as you read, record your responses. Write down what the selection 
makes you think of or what it makes you feel. Write out any questions you 
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have. Copy out phrases that stimulate, challenge, annoy, thrill, puzzle, or 
ignite you. Make notes in the margins of books you own.

■ establish the writer’s thesis. All good readers try to determine the main 
point of a reading. Sometimes the writer will tell you very directly what the 
thesis is, and before the end of the first few paragraphs—sometimes at the 
end of the very first sentence—you’ll know exactly what the piece is about. 
But in other cases, no single statement or statements will tell you the thesis 
precisely. Here you have to state the writer’s thesis in your own words. The 
various sentences and paragraphs in an essay will contribute information 
that you must use to define the thesis yourself.

■ pay attention to the words the writer chooses. Words are alive with 
both denotative (the dictionary definition) and connotative (the implied or 
suggested definition) meanings. A writer naming a person who is about 
thirteen years old can use one of these words that, roughly speaking, would 
do the job: youngster, child, adolescent, teenager, kid, eighth grader, prepubescent, 
young adult. Critical readers always consider the implications of word choice 
and think about why a writer selects one word instead of another.

■ Determine the writer’s purpose and audience. Writers have many rea-
sons for writing: to inform, to entertain, to challenge, to complain, to con-
vince, to describe, to tell a story, to call for action—there are others certainly. 
As you read, you should be able to figure out the intended purpose. Related 
to the writer’s purpose is the audience the writer has in mind, which in-
fluences the writing markedly. For example, to write about steps for pre-
venting the spread of AIDS, a writer would use wholly different strategies if 
writing for eighth-grade kids in a suburban classroom, for social workers in 
Chicago, or for health care workers in Africa.

■ Consider the way that the writer has constructed the essay. Look at the 
sentences to see if they relate to the main point. Look at the introductions 
and conclusions, the essay’s opening and closing doors. Do they achieve 
their ends? Do they satisfy you? How do the parts of the essay hold to-
gether? Do all the ideas seem to relate to the central point? Do the sentences 
connect smoothly with each other? And how has the writer accomplished 
these near-magical feats? Attending to the structure of what you read will 
help you learn strategies for your own writing.

■ Be aware of the writer’s tone. Tone is the writer’s attitude toward the 
subject. For example, one writer writing about the high incidence of guns in 
schools could approach the topic with shock and horror; another, with anger; 
another, analytically; another, clinically, simply describing or chronicling 
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events; another, sentimentally, longing for the good old school days with no 
weapons and with well-behaved kids. Thoughtful readers always keep an 
eye on the tone. Like purpose and audience, it influences word choice, sen-
tence structure, and style.

Critical Reading in Action
Look at the following selection and note in the margins the questions and 
comments that show how a critical reader treated the piece “Everything Is 
 Illuminated.” The selection is about new technology that can identify a range 
of materials instantly by means of laser beams. Note the steady interaction be-
tween the reader and the essay regarding language and content—the student-
reader cross-examines the piece, acknowledges important or difficult words, 
raises questions, and comments on the writing.

louise levathes

Everything Is Illuminated
Sergeant Kris Gilbert of the Polk County, Florida, narcotics squad is  teaching 
his officers to use a new device that’s going to make their job a lot easier. It 
looks like a vintage cell phone and weighs about 13 ounces. Held against 
a bag of white powder, it emits a beam of laser light that—in 20 seconds—
can tell the officers at a crime scene whether the bag contains crack co
caine, methamphetamine, or baby powder. The device is programmed to 
recognize 100 narcotics. “Once the courts accept this new evidence,” says 
Gilbert, “it could replace the chemical kits we currently use to test drugs in 
our labs.”

What has brought this Star Trek wonder scanner to life is Raman spectro
scopy: a quick, easy, and noninvasive tool that tells users in seconds what 
something really is at the molecular level. Recent improvements in technol
ogy have shrunk the once expensive, unwieldy tabletop device into an array 
of smaller, more commercially viable Raman scanners, such as the handheld 
drug detector by DeltaNu, which costs $15,000 and is being tested by police 
departments in several states. About 1,000 portable devices that identify haz
ardous materials are also in use. Within 10 years, DeltaNu expects its handheld 
devices to be in every police squad car in the country, as ubiquitous as the 
breathalyzer.

1

2

With lights? 
Or just making 
something clear?

Legal issues may 
be a problem?

What would 
Spock say?

Thesis?

Ubiquitous? Look 
up.



6 chapteR 1 critical Reading

Raman devices work by shooting a laser beam at an object. The laser light 
interacts with the object’s electrons, making the atoms vibrate and shifting the 
energy of the laser photons up or down. The shift creates a visual pattern—the 
Raman effect, named after C. V. Raman, the Indian scientist who discovered it in 
the 1920s. Almost every material has its own unique Raman pattern, based on 
how strongly its atoms are bonded.

Raman, who won a Nobel Prize for his discovery, realized that this scatter
ing of light offered an alternative to Xray diffraction as a means of identifying 
compounds. But not until the advent of more powerful, less expensive lasers 
in the 1970s and ’80s and advances in digital imaging in the 1990s, spurred 
by NASA and the telecommunications industry, did scientists begin researching 
 applications for Raman spectroscopy.

At about the same time, Richard Van Duyne, a chemistry professor at 
Northwestern University, found that the intensity of the Raman signal was pro
portional to the electromagnetic field on the surface of an object, and that en
hancing the electromagnetic field with gold or silver or copper would boost the 
Raman signal considerably. In fact, a device using “surfaceenhanced  Raman 
spectroscopy” can detect traces of less than one part per billion. As a result, 
it can be used to identify minute quantities of explosives in liquids or deadly 
bacteria on a table in a meatpacking plant. Rick Cox, the head of business 
development at Delta Nu, estimates that while Raman technology is now a 
$150 million business, within five to 10 years, handheld Raman instruments 
selling for less than $5,000 will be available to everybody to identify just about 
anything.

The potential medical applications of Raman technology are perhaps the 
most exciting. Researchers at Stanford University are experimenting with it as a 
noninvasive tool to diagnose breast, lung, and other cancers. River Diagnostics, 
in Rotterdam, is marketing a bacteriastrain analyzer to identify pathogens in 
real time and combat hospitalacquired infections. Diabetics may someday be 
able to monitor their glucose without poking themselves to get a drop of blood. 
Allergy sufferers may be able to instantly detect which pesky pollens are in the 
air and respond accordingly.

But to identify materials, you need databases of Raman patterns. “We are in 
the midst of another tremendous era of reclassification—like the scientists of the 
18th century,” says Robert Downs, a mineralogist who with his University of Ari
zona colleague Bonner Denton, a chemist, has spearheaded the development of 
Raman technology.

Over the past five years, Downs and his team have identified the Raman 
patterns of about half the Earth’s 4,000 minerals. So far, other scientists have 
generally been willing to share their knowledge, but Downs is troubled by the 
prospect of companies’ putting exorbitant user fees on their databases. “The 
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won Nobel Prize. 
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down: good 
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sifying all pat-
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This is how it 
works.
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Reading Academic Writing
Reading for your college courses presents a variety of challenges. Most  academic 
writing is in the third person (see Chapter 2) and contains a range of vocabulary 
specific to the discipline you’re reading about. Academic texts have it as their 
main purpose to provide as much factual information as possible without too 
much regard for style. Writers of such texts expect you to come away from the 
chapters with a complete understanding of the content, enough to take and pass 
an examination on the material or to write a paper on some element of the read-
ing or at the very least to frame thoughtful questions about what you’ve read 
for a classroom discussion or recitation with your instructor.

 Raman effect is part of the innate quality of matter—like DNA,” he told me. “No 
one owns the song of a bird.”

FOR WRITINg OR DISCuSSION

 1. What is the main point of the selection?
 2. How do the marginal notes demonstrate critical reading?
 3. Where does the reader call attention to issues of language?
 4. Where do you find evidence of the reader’s prior knowledge applied 

to the reading?
 5. What additional comments or questions would you raise about this 

piece?

TiPS for Reading Academic Course Material
■ examine any questions or directions that your instructor has provided. 

This step can help you orient your reading to the discipline and prepare you 
for class lecture or recitation.

■ Set your own focus questions.  Like our general recommendation to es-
tablish a purpose for reading, if you develop some questions whose answers 
you’ll try to discover as you read, you’ll have an easier time understanding 
and remembering factual information.

■ Determine the main idea of the selection.  All the facts in a piece gener-
ally support an important point that the writer is attempting to make, and 
you should try to establish that point as soon as possible in your reading.

MyWritingLab
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■ Be aware of discipline-based vocabulary, drawn especially from your 
class notes and readings that you’ve done before.  All disciplines have 
their own terminology, and the more you understand key terms that may 
have emerged in lectures or class discussions, the easier you will find fol-
lowing the text.

■ Use underlining and highlighting sparingly.  Some studies have ques-
tioned the value of underlining or highlighting textual elements as you read. 
Yet many readers rely on these strategies. The key is to use them sparingly to 
call attention only to essential ideas that you discover in your reading. When 
you go back to the selection for review, the essential ideas will stand out.

■ take notes.  A successful way to learn academic materials is to take notes 
as you read. When you take notes, be sure to put what you’ve read into your 
own words; this approach helps you digest material and convert it into lan-
guage that you understand.

■ Use headings and subheadings as aides to understanding.  An academic 
text will often extract key information and turn it into a heading that high-
lights the main idea of a section that follows.

■ Break down complex sentences into smaller thought units.  Academic 
texts can contain long paragraphs and highly complex sentences, and you 
have to condense them into components that you understand.

■ pay careful attention to visual images, like charts, graphs, photographs, 
Web sites, and tables.  (See pages 15–27.) Many academic texts rely on 
visual presentations to provide critical information. Resist the temptation to 
skip over a chart or graph; you often will not find visual information re-
peated somewhere else in the selection you’re reading.

Read the following selection from “When germs Travel,” and apply some 
of the principles presented in “Tips for Reading Academic Course Material” 
above.

ExERCiSE
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howard markel

When Germs Travel

History teaches us that society has no shortage of means available to dehumanize “un
desirable” groups. The grave risks of this process are magnified when combined with the 
threat of infectious disease. At such moments, rhetorical scapegoating may be transformed 
into a mentality of quarantine. Not only does the disease become the “enemy”; so, too, 
do the human beings (and their contacts) who have encountered the microbe in question. 
A common symptom of the quarantine mentality is to do everything possible to prevent 
the spread of an epidemic disease, often neglecting the human or medical needs of those 
labeled infectious.

The annals of human migration have long been intertwined with the history of infectious 
disease. As humans have roamed and conquered, so have the germs that travel within them. 
One of the most striking results of the international exploration that began in antiquity and 
reached its zenith during the Renaissance and Enlightenment eras was the progressive and 
deadly spread of communicable diseases around the globe. The concept of quarantine–
shutting the gates of a town or port to all foreign persons and cargo, and forbidding all 
 residents to leave, in order to stem the tide of an epidemic–was a response to the outbreak 
of bubonic plague, known as the black death, which killed a fourth of Europe’s population 
in the fourteenth century. In the American experience, one of the most infamous examples 
of the way germs can travel was the ravaging of Indian populations by the many infections 
that arrived with explorers from the Old World.

In its relatively brief history, the United States has episodically experienced deadly epi
demics that sometimes originated from within its borders (diphtheria, measles, typhus fever, 
poliomyelitis, smallpox) and sometimes came from without (cholera, plague, yellow fever). 
But regardless of the germ’s origin, or even of the scientific understanding of disease trans
mission, a consistent scapegoat for public.health crises in American history has been the 
newly arrived immigrant. Early nineteenthcentury Irish and German newcomers were sup
planted only a few generations later by Jews, East Europeans, Italians, Asians, and  Mexicans. 
Manifestations of immigrant scapegoating, unhappily, have continued to the present.

The United States welcomed more than twentyfive million immigrants to its shores be
tween 1880 and 1924. This great wave of American immigration remains one of the most 
significant pathways of population movement in world history. Not all Americans greeted 
the newcomers with open arms. The most frequently sounded objection to immigration 
during this period was an economic one–the perennial fear that immigrants would push 
Americans out of their jobs, drive down wages, and overuse an already strapped patchwork 
system of public assistance. A close second objection was tied to racist sentiment, often 
expressed as apprehension about untoward political beliefs (socialism or anarchism) or the 
presumed inability of new groups to assimilate into American society. But the most insidi
ous objection that has appeared across our history involves the issue of safeguarding the 
nation’s public health against infections potentially imported by immigrants.
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